
CHAPTER XIV 

A LAMP OF LEARNING-I 

FROM New Testament times onwards education has been 
a supreme concern of the Church, which for long cen- 
turies was the sole educational agency in Christendom. 
Only within the past century in the more progressive 
Christian nations, and largely under the influence and 
example of the Church, has the State undertaken the 
task of national education; but while the Church 
endures, Christian instruction and discipline must re- 
main a n  essential part of its equipment and a powerful 
factor in the discharge of its world mission. It cannot 
divest itself of the duty of promoting, by every means 
in its power, a distinctively Christian culture, 

One of the prime qualifications of a New Testament 
bishop was that he be ' apt to teach.' In most respects 
his qualifications and office were synonymous with those 
of a presbyter ; but, as his name indicates, he was also 
the overseer or superintendent of a single congregation. 
Other presbyters, and also deacons, were associated 
with him in its government and discipline, and in the 
wider ministry of what in due course became his 
'parish' ; but it was his special function to super- 
intend and to teach. The teaching for which he was 
responsible was ' the teaching of the Apostles '-the 
facts and truths which had been delivered to the Church 
on apostolic authority. That is to say, it was exclusively 
Christian teaching. Partly he discharged his teaching 
office and ministry in the regular worship and fellow- 
ship of the congregation ; partly by the systematic 
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instruction of candidates for baptism and church 
membership ; and partly by the more detailed and 
elaborate training of likely and selected youths for some 
office in the ministry of the Church. 

We are fortunate in having a glimpse of the training 
of two such youths, Timothy and Titus, by no less a 
master than the Apostle Paul. He addresses both of 
them as his sons in the faith ; and it is not unduly stress- 
ing the significance of that intimate and endearing mode 
of address to infer that they were among his youthful 
converts, that he may even have prepared them for 
church membership, and that he had trained and 
commissioned them, as he certainly did, to exercise a 
specially important ministry in the Church. Even gfter 
they had passed through his hands he continued to in- 
struct them by letter, alike in respect of their personal 
behaviour and self-discipline and in respect of the fitting 
discharge of their office. They were commissioned to 
set the churches in order, to see that they were efficiently 
staffed and organized, to ordain elders in every city, and 
even to appoint bishops ; and it is mainly through the 
Apostle’s own ordering of the churches which he 
founded, and through his instructions to these two 
young lieutenants of his, that we have a fair idea of the 
organization and working of the NewTestament Church; 

Picture those churches, then, that we read of in the 
New Testament, scattered throughout Asia Minor and 
in Europe as far west as Rome, each with its bishop 
and its staff of presbyters and deacons. In all of them 
Christian teaching in the forms already indicated- 
congregational, catechetical, and ministerial-would be 
more or less steadily and systematically carried on ; 
and from all of them, in larger or smaller numbers, 
would be trained and sent forth missionaries, preachers, 
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evangelists, pastors, and teachers ' for the perfecting of 
the saints, for the work of ministering, for the edifjing 
of the Body of Christ.' 

Inevitably certain bishops and their congregations 
excelled in this work of Christian education, and became 
famous throughout the whole Church ; and inevitably 
also certain centres were recognized as being more con- 
venient for the training of candidates for the ministry 
and for the diffusion of Christian learning. Many and 
famous were the Christian schools that came into 
existence during the first three centuries of the Faith. 
I t  was a period of intense iptellectual interest and 
activity, stimulated by the contact of Christian truth 
with ancient and particularly Greek systems of thought ; 
a period when the doctrines of the Faith were being 
formulated, and at the end of which they were crystal- 
lized in the great catholic creeds. 

During those first three centuries Alexandria became 
the most famous seat of Christian learning ; and there 
were other schools, hardly less famous, at Jerusalem, 
Caesarea, and Antioch. The presence of similar in- 
stitutions as far afield as Edessa in the East, which is 
said to have included more than three hundred 
monasteries within it waIIs, at Lyons, the largest city 
at .that time in Western Europe, and at Carthage on 
the shores of North Africa, indicates how all over the 
ancient world Christian culture had kept pace with the 
progress of the Church and the spread of the Faith. 
And not the least remarkable feature of this amazing 
achievement was that all these great seats of Christian 
learning, drawing hundreds of eager students from the 
far-flung Christian communities of three continents, 
sprang in the first instance from the single Christian 
congregation, working within its ' parish.' 
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It is interesting to note how, during those first three 
centuries and for at least a century later, the Church 
was heavily indebted to pagan learning. Everyone 
knows how much the formulation of Christian thought 
and doctrine owes to Greek philosophy; but the 
liberal attitude of the Church, and of the Christian' 
mind in general, towards all the sources of knowledge 
and education then available, is not so widely known 
and appreciated. There was, of course, mistrust and 
opposition, as was to be expected, but Christian parents 
in the main felt no qualms in sending their sons to 
pagan schools, and did so with the approval and 
encouragement of the Church, whose liberal attitude 
was confirmed by St. Basil's able championship of 
pagan learning. To this fact is largely due the emer- 
gence, at a comparatively early date, of those great 
centres and seats of Christian learning which attracted 
more students than even the Academy, the Porch, or 
the Gymnasium, and became the lamps of that ancient 
world. 

One has only to recall the names of men pre-eminent 
to this day in the kingdom of the mind-philosophers, 
poets, dramatists, jurists, moralists, rhetoricians, and 
sophists whose thought has not been outlived and whose 
teaching still forms the foundation of all humane 
culture-to realize what a wealth of knowledge, of 
intellectual discipline, and of creative inspiration the 
Church had to draw upon from pagan schools. Even 
from as far back as Moses' day, ' the learning of the 
Egyptians ? had been proverbial. Greece in turn had 
eternally enriched the world with her imperishable 
treasures of philosophy, literature, and art. Rome had 
taught the nations the principles of law and govern- 
ment, had produced a literature that lives and will 
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live for ever, and at the beginning of the Christian era 
was not only the political but the intellectua1 and 
religious centre of the world. From all these sources 
the Christian thinkers and teachers of that early forma- 
tive period acquired the knowledge and the intellectual 
discipline and insight which, quickened by the in- 
spirations of the Faith and consecrated to its service, 
made them persuasive advocates of Christian thought 
and powerful defenders of Christian truth. 

The Church Fathers-apologists, theologians, mis- 
sionaries, administrators-Iearnt aU that their pagan 
masters knew, and beat them at their own business. 
They had to defend the doctrines of the Faith against 
the arguments of pagan philosophy and sophistry ; and 
in doing so they gave these doctrines that form and 
expression which make them to this day the catholic 
standards of Christian teaching and criteria of its truth. 
Tertullian and Origen, Jerome and Ambrose and 
Augustine, Athanasius and Cyril of Alexandria, and 
indeed all the great Christian thinkers and teachers 
from the second century to the fourth, drank deeply 
of pagan culture ; and next to the coming .of Christ 
Himself, ‘in the fulness of the times,’ when there 
was a manifest praeparatio evangelica ,abroad in the 
world, not the least striking instance of Divine Provi- 
dence is the intense intellectual and spiritual activity 
which accompanied the birth and beginnings of the 
Church, went to the shaping of Christian doctrine, and 
resulted in the formulation of the Creeds. 

The work of the great Christian schools in the West 
was brought to an end by the barbarian hordes that 
devastated Europe in the fifth century. In the East, 
and also to some extent in North Africa, they continued 
to give a liberal education, including the study of classical 
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literature ; but the destruction of the schools in the 
West, and the growing distrust of secular learning in 
the Western Church, together with an allegorical inter- 
pretation of the Scriptures which depreciated the aids 
of scholarship, combined to restrict Christian education 
to the narrowest limits. During the sixth century it 
was conducted only at episcopal seats and in monasteries. 
While, however, it was thus narrowed down and lost its 
liberal and humane character there is evidence that it 
was carried on with considerable vigour. In Italy, for 
example, priests in charge of parishes were required to 
receive ‘ readers ’ into their houses and educate them ; 
and an attempt was made to introduce the same system 
into Gad. 

Meanwhile the more liberal tradition had been 
transplanted to England and Ireland and had taken 
root there. These countries were spared the wave of 
barbarism which had swept over the Continent. In 
England schools were founded at Canterbury and 
York, and in their respective provinces, which pro- 
duced famous scholars. During the eighth and ninth 
centuries the school at  York was the most distinguished 
centre of learning in England, and its most famous 
teacher was Alcuin, already referred to as a scholar 
with a European reputation and the friend and teacher 

’ of Charlemagne. Invited to France in 781 by the 
Emperor, whose zeal for education he had awakened, 
he organized the palace school at the imperial court, 
revived and reformed the episcopal and monastic 
schools throughout the Frankish empire, raised the 
standard and widened the sphere of lay education, 
and finally established the great monastery school of 
St. Martin at Tours, to which the fame of his scholar- 
ship attracted students from all over the Continent, 

1 7 8  



A LAMP OF LEAFUVING--I 

as well as from England, Scotland, and Ireland, and 
which became a model for Christendom. Thus under 
the patronage of Charlemagne, and with. his authority 
behind him, Alcuin stimulated a revival of learning 
throughout the whole Western Church, and was an 
apostle of culture and urbanity in a rude and almost 
barbarous age, 

Charlemagne was not content, however, to promote 
education ody among the more favoured classes 
through his court school and in episcopal sees and 
monasteries throughout his wide dominions. He also 
took an active interest in the education of children and 
young people in the parishes which he did so much 
to establish as the units of local Church organization. 
He took steps to ensure that parish priests should them- 
selves be educated, and able to discharge efficiently 
all the duties of their ofice. Among these duties was 
the preparation of children and young people for bap- 
tism and confirmation. In a letter to the Bishop of 
LiCge about 800, Charlemagne took notice that certain 
children, presented at the preceding Epiphany for public 
baptism, had been examined by his order as to their 
knowledge of the Lord’s Prayer qnd the Greed ; and 
that being found wanting, he had caused their baptism 
to be deferred till they should be better prepared. Such 
instruction at best, however, was only catechetical, con- 
sisting of the most rudimentary teaching on religious 
subjects prescribed by the Church; and it is only 
interesting in this connection as pointing forward to 
the day, a millennium later, when popular education 
in England became an urgent question, and the Church 
was constrained in its own interests to plant a Church 
school in every parish. 

The light of learning which Alcuin thus carried from 
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England and rekindled on the Continent continued to 
shine in his native land, albeit under threat of extinc- 
tion, throughout the period of the Danish invasions. 
None did more to guard the sacred flame, and transmit 
it to succeeding generations, than Alfred the Great, 
who was not only a born leader of men, a brilliant 
strategist, and a statesman and administrator of the 
first rank, but also a student, a scholar, an author pre- 
eminent in his day, and a keen educationist. It is to 
him that we owe the compilation of the Anglo-Saxon 
Chronicle, and the translation of many books, among 
them almost certainly Bede's Ecclesiastical Histor"/. He 
kept by him continually what he called his Encheiridion, 
a manual or handbook into which he entered passages 
that impressed him in his reading; and he gathered 
round him a staff of collaborators to assist him in his 
literary activities. His studies, and especially his 
translations, came to have a larger end in view than 

~ his own intellectual culture. He was ' putting himself 
to school that he might educate and raise his people,' 
and by his influence and example he gave an abiding 
impulse to the advancement and diffusion of learning 
in the land. 

The claim has even been made that the beginnings 
of Oxford University, two hundred years after his day, 
derived from his inspiration. Like Charlemagne, and 
possibly following his example, Alfred established a 
Court school, for the education especially of the sons 
of the upper classes, in which books in both Latin and 
Saxon were read, including the Psalms and Saxon 
poems, and writing also was taught. In his Preface to 
the Pastoral Care of Gregory the Great, he expressed 
the wish ' that all the freeborn youth of England who 
have sufficient means to devote themselves thereto be 
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set to learning . . . until such time as they can well 
read English writing. Let those be taught Latin whom 
it is proposed to educate further and promote to higher 
office.’ But it was his purpose also to bring the advan- 
tages and means of education within reach of his people 
as a whole. In particular this was the purpose of his 
translations. ‘Therefore it seems to me best, if you 
agree,’ he wrote in the Preface, ‘ that we should trans- 
late some books which are most necessary for all men 
to know, into the language which we all understand.’ 
In outlook and vision Alfred was far in advance of his 
time, but surely in nothing was his genius more origin- 
ally displayed than in his discernment that education 
was best promoted in the common tongue, and in his 
purpose that so it might be made part of the common 
heritage. 

To give full effect to his educational methods and 
ideals something in the nature of parish agencies were 
required, and these did not come into existence on a 
national scale for two hundred years after his death. 
Many leading Churchmen were interested in education, 
and some were even zealous for its advancement and 
wider diffusion ; but their interest whs mainly to pro- 
vide candidates to fill the offices and carry on the 
business of Church and State. The only education 
available was in monastery schools, whose pupils were 
mainly the sons of the welI-born and the wealthy: 
although provision was made in them for poorer scholars, ‘ 
not a few of whom came to occupy the highest civil as 
well as ecclesiastical appointments. 

Early in. the twelflh century a new departure in 
education was made, when the foundations of both 
Oxford and Cambridge Universities were laid by the 
secular clergy, So rapidly did the fame of Oxford 
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One of his brilliant pioneer conceptions was the 
creation of infant or nursery schools in the form of 
‘ the mother school,’ or ‘ the school of the mother’s 
knee,’ from which has derived the entire kinder- 
garten system, together with child-welfare centres, baby 
clinics, and other developments only now appearing 
on the educational horizon. He also advocated the 
combination of physical culture and intellectual 
discipline as a moral force for the formation of char- 
acter and the development of the whole personality ; 
and emphasized the supreme function of education as 
a training for world-citizenship on the basis of Christian 
principles. 

All these were revolutionary ideas which are being 
progressively wrought out in educational practice ; but 
in particular he inaugurated a brilliant new departure 
in educational method which was immediately adopted 
and put into force. This was his insistence on the 
vernacular as the simplest and most effective vehicle 
of education, and his provision of illustrated textbooks 
to make it simpler and more effective still. His Junua 
Linguarum was translated into English in 1643, his 
Vesti6uZum in 1647, and his Orbis Pictus a year after its 
publication in Germany. The appearance of these 
textbooks in English schools, and especially of the 
Orbis Pictus, marked an epoch in English education. 
They, or later editions of them, were used far on in 
the eighteenth century, though less commonly than in 
Central Europe ; and they did much to prepare the 
way for a national system of elementary education 
which was beginning to dawn upon the minds of 
English educational reformers. 

So far the parish and the parish church as such had 
played but an insignificant part in education. Upon 
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all parish priests was laid the duty of preparing their 
young people for confirmation and full church member- 
ship. Many were no doubt content to impart only 
the catechetical instruction which the Church pre- 
scribed ; but there must always have been some, them- 
selves lovers of books and of learning, who were on the 
outlook for ‘lads 0’ pairts’ in their parishes, whose 
gifts might be of service to Church or State, and whom 
they took under private tuition. 

It was only towards the end of the seventeenth and 
the beginning of the eighteenth century that the need 
of popular education for the national welfare began to 
be realized ; and it is to be feared that the motive 
which prompted this movement was not of the highest. 
At that time the prevalence of Dissent, with its more 
radical political, religious, and social doctrine, and the 
growing freedom extended to Nonconformists in wor- 
ship and in the establishment of private schools, ( 
awakened the fears of earnest Churchmen. To them ‘ 
it seemed that the social order was in deadly peril, and 
that the true remedy for the social and moral evils 
which they dreaded was to be found in the multi- 
plication of schools of a new type for the poor, in which 
the instruction should be specially designed to fit them 
for the humbler duties of life and to attach them to 
the Church of England. Hence arose the Charity 
Schools, which multiplied rapidly during the whole 
of the eighteenth century and the beginning of the 
nineteenth. They were open to girls as well as boys, 
but the pupils were to be taught only the Church 
catechism, reading and writing, and in a few cases 
arithmetic, and they were clothed in a distinctive dress 
to show that they were charity children.’ Such an 
ignoble and humiliating system of education was wholly 

‘ 
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incapable of serving a national purpose, and even so 
it was available only for a very small section of the 
community. 

I t  was due to the enthusiasm of a few individuals that 
popular education in England was established on a 
broader and sounder basis. In 1781 Robert Raikes 
of Gloucester established the first Sunday School, in 
which secular as well as religious education was given. 
Before his death in 1 8 1  I his schools were widely spread 
over England. Raikes was followed in 1798 by Dr. 
Andrew Bell, who was at first a military chaplain in 
India, and in 1 8 0 2  by Joseph Lancaster, a young 
Quaker, both of whom adopted the ‘ monitorial’ 
method, by which the older children taught the younger. 
The idea caught on and spread rapidly. Bell’s schools 
were associated with the Church of England, the Church 
cathechism and liturgy forming a substantial part of 
the education provided ; while Lancaster’s schools 
were unsectarian, with the Bible as a staple subject 
of instruction, but without any distinctively doctrinal 
teaching. Bishops, clergy, and churchmen generally 
supported the former, with all the prestige and influence 
o f  the national Church. To the latter Liberal church- 
men, Nonconformists, Whig noblemen, statesmen, and 
men of letters who founded the Edinburgh Review, the 
Penny Magazine, and the Society for the Diffusion of 
Useful Knowledge, lent powerful aid. 

In 1808 the Royal Lancasterian Society, afterwards 
better known as the British and Foreign School Society, 
was founded, and three years later the National Society 
for the Education of the Poor in the principles of the 
Established Church. Under their auspices the number 
of elementary schools grew apace, until a strong public 
opinion was formed, and Parliament began to take an 
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active interest in promoting education on a national 
scale. The National Society was much the stronger 
of the two, and ‘ National ’ schools were planted in 
remote and thinly populated areas, where no ‘ British ’ 
school could hope to succeed. In all the larger centres 
of population, however, and in many of the smaller 
communities, the unsectarian schools were large and 
flourishing. Between them they came in course of time 
to make a fair measure of provision for the educational 
needs of the working-class population. 

In 1816 Parliament appointed a select committee to 
inquire into the education of the lower classes of the 
metropolis, and from that time onwards few years 
passed without further steps being taken towards a 
national system of public elementary education. Votes 
of money for the erection of school buildings, the 
establishment of a permanent Council on Education, 
‘the disbursement of grants in aid, the subsidy of training 
colleges for teachers, the augmentation of teachers’ 
salaries, and the establishment of a higher standard of 
scholarship and teaching efficiency, were among the 
means successively adopted to create a national system 
of education worthy of a great and progressive people. 
It was a hard fight on the part of educational reformers, 
extending over two generations ; but in the end the 
memorable Education Act of 1870 secured at least the 
main objects for which they had so long contended. 
Educational facilities were put within the reach of every 
child in England. Within ten years education was 
made compulsory, and within twenty years it was 
practically free. 

In the long story of English education the Church 
played a predominant part. The monastery schools, 
which alone occupied the field till the twelfth century, 

‘87 



PARISH AND PARISH CHURCH 
I 

were its creation. To the secular clergy ofthe Church 
the ancient universities of Oxford and Cambridge owe 
their foundation. The grammar schools grew out of 
the chantries or choristers' schools attached to monas- 
teries or collegiate churches, and were founded either 
by the Church itself or by Christian laymen who drew 
from the Church their educational interest and enthu- 
siasm ; and, while the beginnings of elementary educa- 
tion on a national scale were inspired by the efforts 
of educational reformers, it was by the concerted action 
of the Church of England and the Nonconformist 
Churches that elementary schools were provided for 
every parish and community in the land. It was only 
in the latest stages that the parish as an educational 
unit came into the picture ; but when at last, within 
comparatively recent memory, the State assumed full 
responsibility for public elementary education, every 
parish had its school or schools provided by one or 
other of the Churches. 

' 
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