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LECTURE VI. 

THE EDUCATIONAL CHAPLAIN. 

. Scotlaqd and education-Schools among the Jews-In the 
Roman Empire-In the early Church-The Middle Ages- 
The Celtic Church-Scottish education and the Reforrna- 
tion-Teaching of religion in schools-Joint Committee on 
Religious Education-“ Public Schools ”-The Scottish 
Universities-Chaplaincies, 

I. 

EDUCATION has always been a major concern of the 
Scottish people, who have indeed sometimes prided 
themselves upon being the best educated in the 
wo’rld, Whether this ever was, or still is, true, 
raises a debatable question on which we do not 
propose to enter. Samuel Johnson, according to 
his biographer Boswell, made this caustic comment 
on the subject : “Their ” [the Scots’] “learning is 
like bread in a besieged town : every man gets a 
little, but no man gets a full meal.” A more sym- 
pathetic writer of our own day, Ian Finlay, says: 
“The subject of Scottish education is delicate 
ground. There is a tradition that it is better than 
English education; and, thanks to Knox and his 
aim of a school in every parish, there is no doubt 
for ;1 long time it had a substantial lead ; but the 
lead has been wiped out, and many things in the 
present system are under criticism ” (1). 

There can be no difference of opinion, however, 
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.as t o  the dominant part played by schools and 
universities in our Scottish story. Before we go on 
to speak of Educational Chaplains, we shall have to 
sketch in this background, however lightly. 

Ontogeny, the history of the individual, my old 
teacher Sir J. Arthur Thomson used to tell us, is a 
recapitulation of phylogeny, the history of the race. 
I doubt whether the dictum would still receive 
unanimous approval in scientific circles to-day. 
But it is certainly true here. Just as, historically, 
the school preceded the university, so we must have 
the school-child before we have the undergraduate. 
It is accordingly in this order that our subject will 
be treated. 

It was natural that Christianity should start 
with a strong educational bias. I t  arose out of 
Judaism ; and the Jews had a noble saying, “ The 
world exists by the breath of school-children.” The 
synagogue was not only a “ church ” but a school, 
t o  which every boy was sent at the age of six or 
seven to study the law of God and the wisdom of 
men. There were also several colleges in Palestine, 
taught by the scribes or rabbis. The most famous, 
at Jerusalem, was visited by Jesus when a child of 
twelve. 

In  addition, the early Church inherited some at 
least of the traditions of the Roman Empire. In  
the establishment and maintenance of that empire’s 
dominion over many nations, education played an 
important part. Everywhere its rulers set up 
schools of grammar and rhetoric with a uniform 
COY$US and method of teaching, in order to establish 
a common speech and tradition amongst its subject: 
peoples. 

-* 
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The Christians of the first century were for the 
most part illiterate-“ not many wise, not many 
mighty, not many noble.” Any systematic teaching 
was in the way of catechetical instruction, which at 
first had to be carried out secretly. There was 
a natural hesitation in allowing the -children of 
believers to attend the State schools, since this 
would necessarily involve the cult, however formal, 
of Emperor-worship (strangely revived in modern 
Japan). Hence Tertullian’s warning that Christians 
must not become teachers in such establishments. 

The Church, 
with ever growing numbers, finally bowed to the 
inpitable : its catechetical schools at Alexandria, 
Antioch, Edessa, and elsewhere broadened their 
curriculum and were now attended by students of 
both sexes and all ages. Constantine’s Edict of 
Milan (313), by giving Christians the same rights as 
the followers of other religions, encouraged the 
process of growing assimilation. Ultimately pagan- 
ism flickered out ; its gods might no longer receive 
sacrifices, and the old public schools came to an end. 

Nevertheless, as Dr Boyd has indicated (2), the 
Church at the end of the fourth century was hardly 
nearer any definite educational policy than it 
had been at the end of the second. Fathers like 
St Clement and St Jerome courageously tried to 
reconcile philosophy and Christianity, scholarship 
and piety; but the ascetic party eschewed all 
“ pagan learning.” St Augustine, in De Ordine and 
De Docirha Chyistiana, expresses the orthodox 
point of view. He insists on the value of gram- 
matical and rhetorical training for Christian teachers, 
with two saving stipulations : the content of .$U(& 

Gradually the situation changed. 
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training is to be derived from Scripture as well as 
the Classics ; and " compendia '' of various kinds 
of useful secular knowledge should be prepared, to 
save the Christian student from wasting time and 
strength on matters not essential for his salvation. 

The destruction of the Empire by the northern 
barbarians in the fifth century threatened at  first to 
make an end of European culture. Strangely, the 
very Church which: had. at first distrusted this 
culture saved the day. By conquering its conquerors 
it rescued enough of the old learning to carry it on 
through the Dark Ages which followed. 

Not that the Church automatically superseded the 
State as the purveyor of education. Such a theory 
over-simplifies the situation. The old distrust of 
philosophy still lingered on. But in order to supply 
its own needs, the Church had perforce to develop a 
scholastic system which finally became almost as 
comprehensive as that of the Empire. It was no 
abstract love of learning that prompted this action, 
but a very practical need for training the priest- 
hood. Later, it is true, the scope widened to include 
sons of the laity, especially the ruling classes, in 
those parts of Europe where Latin was unfamiliar. 
Even this concession, however, was of direct 
advantage to.  the Faith, since all the secular 
business of the State that needed learning at a 
higher level thus fell into the hands of loyal 
churchmen. 

It is impossible within the limits of this lecture 
to trace the various developments of a thousand 
years during which Western education remained an 
ecclesiastical monopoly, But we may mark in 
passing the rise of the schoh c a n t o r z ~ ~ ,  the song or 

' 
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chantry schools first instituted by Pope Gregory the 
Great (540-604) to train choristers (and incidentally, 
at a later date, to  give additional employment for 
chantry-priests maintained to sing masses for the 
dead) : the rise also of the bishops’ grammar schools, 
the real successors of the old scholaz. By the end 
of the eighth century all cathedrals and collegiate 
churches had both a song and a grammar school 
attached. The former gave general elementary as 
well as musical instruction ; the latter carried it a 
step further on. There were also schools in connec- 
tion with some of the monasteries. Though it is 
possible to exaggerate the scope of monastic learn- 
ing, they too played their part in the education of 

, the Middle Ages. 

11. 

Turning to Scottish education, we find little or 
nothing historically verifiable before the coming of 
Christianity, Doubtless there were Druidical schools, 
like those in Gaul displaced by Roman scholw after 
its conquest. What the former taught is unknown, 
but we know they were open to the laity, a tradition 
carried on by the Celtic Christian schools, where 
also (though the classics were taught) instruction 
was in the vernacular, After the revival of learning 
in the seventh century, these * Christian schools 
became very influential. Bangor (Wales) is said to 
have had seven different departments, each with 
about 3000 pupils. 

When the Celtic Church succumbed to the pres- 
.sure of Rome, this promising beginning seemed at 

. 
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first to be nipped in the bud. Between 1153 and 
1286 there were only eighteen towns in Scotland 
equipped with schools and schoolmasters (3). The 
chancellor of each diocese was entrusted with their 
supervision, except in the case of those attached to 
monasteries. 

By the fourteenth century we note the rise of 
grammar schools in many royal burghs, .partly 
under the patronage of their magistrates. Thus, in 
what is perhaps the oldest of them, the Grammar 
School of Aberdeen (1263), we find the provost and 
bailies in 1509 openIy defying the chancellor and 
appointing their own rector. The bishops’ schools 
were obviously no longer adequate for the full 
educational needs of the community. 

There are, it is true, no Scottish foundations like 
Winchester or Eton, the earliest English (‘ public 
schools.” The day-school, not the boarding-school, 
has always been our historic norm. Their nearest 
equivalents were the Hospitals,” built consider- 
ably later on the lines of London’s Christ’s (“ the 
Bluecoats ”) and Charterhouse-George Heriot’s 
(Edinburgh) in 1659, and Robert Gordon’s (Aber- 
deen) in 1750. 

The old Trades Guild Schools may be regarded as 
prototypes of institutions like Edinburgh’s Merchant 
Company schools for both boys and girls. 

But we have anticipated, and must retrace our 
’ steps t o  days just before the Reformation. The 

warning mutterings of that imminent storm led to 
our first (‘ Education Act,” passed by the Estates in 
1496. I t  proclaimed, under a penalty of l 20 ,  that 
“ all barons and freeholders of substance shall send 
their eldest sons at  the age of 8 or 9 to the grammar 
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schools, till they be competently founded and have 
perfect Latin.” For three years thereafter they 
had to attend “ the  schools of art and law”-in 
other words, the universities now coming into 
being. 

This despairing gesture of the unreformed Church, 
however, came too late, and it was to the ensuing 
Reformation that Scotland owes that educational 
system which was for so long its chiefest glory. I t  
followed the pattern set by Calvin, who from the 
beginning had realised the paramount importance 
of education, whether sacred or secular. In  one of 
his Genevan pamphlets he writes : “ Although we 
accord the first place to the Word of God, we do not 
reject good training. The Word of God is indeed 
the foundation of all learning, but the liberal arts 
are aids to the full knowledge of the Word, not to 
be despised, , . Education is needful for public 
administration, to sustain the Church unharmed, 
and to maintain humanity among men.” 

John Knox and his fellow-reformers realised that 
there was no provision for educating the great 
majority of the Scottish people. True, as a result of 
the 1496 Act, there was some evidence of increasing 
literacy ; yet many even of the clergy were still 
notoriously ignorant, So Knox and Buchanan 
determined that more and better schools were one 
of the chief objects to which the immense wealth of 
the Roman Church should henceforth be devoted (4). 
A graded system of elementary, secondary, and 
advanced education was envisaged. Each parish 
church would have its own school, each town of any 
size its college, while the existing universities were 
to be more liberally endowed and equipped. 
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Unfortunately the greed of the nobles prevented 
this enlightened scheme from being carried into full 
effect. Having plundered the rich church lands, 
they refused to hand back anything save the barest 
subsistence for the meagre stipends of the clergy. 
Yet new schools gradually arose. So eager were the 
ministers to promote this cause that they persuaded 
their lurk sessions to  pay the fees of poor children 
out of their own common funds. Where regular 
schools could not yet be built, church Readers ” 
often supplied the deficiency by teaching their 
youth the Bible and Catechism. At the annual 
visitation by Presbytenes of parishes. within the 
bounds, the state of the schools and the qualifica- 
tions of their teachers always formed a subject of 
special inquiry. 

But it was not until 1645 (by an Act renewed in 
1696) that the Church persuaded Parliament‘ to  
make compulsory the erection of a school, with an 
adequate curriculum, in every parish. All was to 
be under the supervision of the Presbyteries, whose 
annual inspection became the great event of the 
scholastic year. Many teachers were licentiates of 
the Church-by no means all of them “stickit 
ministers.” 

It may be added that this whole systein cost the 
nation for three centuries not a single penny in 
direct taxation (though, in later years, Government 
grants were given to an increasing degree). The 
main expense was borne by the Church, For this, 
if for no other reason, it deserves the gratitude of 
our country (5 ) .  

It should be mentioned also that in IS24 the 
General Assembly set up its Committee on Educatian, 
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by whose’ efforts model schools werc instituted in 
the large cities, and training colleges for teachers 
founded. After the Free.Church followed suit, at 

, the Disruption, these were ultimately six in number, 
with (in addition) one Episcopalian and one Roman 
Catholic. 

111. 

In 1872, as stated in our opening lecture, a process 
of transfer to the State which had been going .on 
for some years was completed, so that the 2431 
parochial schools of Scotland, along with 833 
belonging to other denominations (chiefly the Free 
Church) were now all handed over to the State as 
a free gift and a “going concerii.” Hitherto the 
question of religious instruction had not arisen : 
the Church had seen to that. Pupils were grounded 
through the week in the Bible and the Shorter 
Catechism, accompanying their parents to church 
on Sunday. 

But now the situation was different. The Presby- 
terian schools had become State institutions, with 
no other religious safeguard than a provision in the 
preamble t o  the operative Act of Parliament, ensuring 
that, subject to a conscience clause, religious instruc- 
tion should be continued, in accordance with0 “ use 
and wont. ” 

” In  practice,” writes Dr Wightman (6), “ this 
was expressed by devoting (in the majority of cases) 
the first school period daily, before the registers of 
attendance were marked, to Bible teaching and 
catechetical instruction by means of the Shorter 
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Catechism. The Bible has kept its place in the 
schools : the Catechism, except in certain areas, 
has for the most part disappeared. The system of 
Presbyterial supervision ended with the passing of 
the Act of 1872. The only remnant of the old 
system was an annual ‘ inspection ’ carried through 
by local ministers at the request of the School 
Board. . . . In many of the secondary schools 
religious teaching tended to disappear from the 
curriculum, as the pressure of University entrance 
examinations and of the Leaving Certificate in- 
creased.” 

In  proof of this last statement I may mention 
that during my own (secondary) schooldays I do 
not think I ever heard a prayer offered, except at 
the annual prize-giving, and there was certainly no 
religious training of any kind. I suppose the authori- 
ties argued that this side of our life was a matter 
for our homes, our parents, our Sundays, and our 
churches. How different (and how much better) 
is the position in that same school to-day, when the 
first act each morning is a religious service in Hall ! 

In  the Education (Scotland) Act of 1918, which 
transferred the national schools from School Boards 
to Education Authorities elected ad hoc on a city or 
county basis, the stat.us qzlo of religious instruction 
was maintained (clause 7) on the 1872 basis. One 
featurg of this new Act was the favoured position 
accorded to Roman Catholic and Scottish Episcopal 
schools. These had elected to remain outside the 
provisions of the 1872 Act, thus preserving their 
independence. Now they decided to transfer their 
schools to the community, but by sale or lease, and 
only on two conditions: that their teachers must 

The Cha$lais in the Chwch of Scotland. 
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be approved by the ecclesiastical authorities con- 
cerned and that their religious instruction must be 
supervised by persons similarly approved. Obviously 
these concessions (duly granted) were at the expense 
of Presbyterians who formed the majority of the 
population. 

A step forward at  this time was the appointment 
of Supervisors of Religious Instruction by most 
Authorities. These were local clergymen who kept 
in touch with th,e schools for which they were re- 
sponsible, as well as the teachers engaged in such 
instruction. From my own experience as such a 
Supervisor in Dalziel High School, Motherwell, and 
Broughton Secondary School, Edinburgh, I can 
testify to the helpfulness of such contacts. Here 
we have the germ of the later School Chaplaincy. 

Although, exiberto cwde, the Education Authorities 
did their work faithfully and well, their duration 
was comparatively short. In 1929 they were super- 
seded by Town or County Council Education Com- 
mittees. Whether this was a step in advance or 
not, 1 do not presume to say, more especially when 
Scottish education is once more in the melting-pot. 
But it is at least satisfactory to note that the religious 
safeguards of preceding legislation were repeated, 
and even strengthened, At the request of the 
General Assembly a subsection was added to the 
Local Government (Scotland) Act of 1929, whereby 
there should be appointed t o  the Education Com- 
mittee of each Council at least two repfesentatives 
of the Churches other than the Roman Catholic 
and Scottish Episcopal, which had the right to at 
least one representative in areas where they had 
schools transferred under the 1918 Act. It was 
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also enacted (Section 31) that, should an Education 
Committee propose to discontinue religious teaching 
according to use and wont, its decision should be 
subject to review by a plebiscite of the electorate. 

We may conclude this brief rCsumC by stating 
that the teachers’ training colleges (instituted by 
the Church, as has been stated, in 1824) were taken 
over by the State in 1905, and were henceforth 
supervised by Provincial Committees, including 
representatives of the Church of Scotland and of the 
United Free Church. These Churches, united i n  
1929, were also given the right to appoint‘in each 
centre a Director of Religious Instruction. While 
the special task of these Directors is the training in 
such instruction of the country’s future teachers, 
they have proved very helpful in paving the way 
for School and University Chaplains. 

In 1927 “The Joint Committee on Religious 
Education ” was created by the two Churches above 
mentioned, along with the Educational Institute of 
Scotland. It also includes representatives of eight 
Reformed Scottish Churches and of the Association 
of Directors of Education in Scotland. Its first 
important task was the preparation of a Syllabus 
of Religious Instruction for Scottish Schools. In 
1929 this was approved by the General Assembly, 
as well as by the Educational Institute, and is now 
in general use throughout the land. 

IV. 

In 1938 a further advance was made, The Joint 
Committee produced a scheme of co-operation which 
gained the approval of their constituents. 
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Presbyteries and Teachers’ County Associations 

were instructed to  confer as to the best means of 
raising the status and efficiency of religious education 
in their respective areas. The older method of 
inspection and examination was to be abandoned in 
favour of closer friendly contact between school and 
church-the headmaster and the appointed minister 
drawing up a general plan of co-operation. The 
latter, as a specialist in his own sphere, wil l  be, 
as Dr Wightman says (7), “a t  the service of any 
teacher who wishes help with difficulties which may 
arise in the teaching of Bible lessons. He is expected 
to make himself known to the children as the school 
minister, and at suitable times may have oppor- 
tunity to speak to them on matters of vital concern. 
In  some areas he co-operates with the headmaster 
in considering cases of children from homes where 
conditions militate against their well-being. As an 
honorary member of staff he attends school func- 
tions, and as the school minister-the word ‘ chap- 
lain ’ is disliked in some areas-he takes a share in 
the religious services which form a regular part of 
the Christian training given by the school.” 

Despite the interruption of the war, this scheme 
is now in operation in nearly all Scottish Education 
areas. In Edinburgh, for example-to quote the 
Supervisor of Religious Instruction (8)--“ the system 
i s  almost perfect,” A Chaplain is appointed to 
each ’school. He visits it every month ; takes part 
in the work of religious instruction, if invited ; and 
conducts services in the school or an adjoining 
church at least three times annually-at the beginning 
or end of ,the session, at Christmas, and at Easter; 
The Supervisor himself recommends the appoint- 

. 

L 
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. 

. 
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ment of these Chaplains, in consultation with head- 
masters. He visits each school annually, receives 
from every Chaplain a report initialed by the head- 
master, and reports once a year to the Education 
Committee of the Town Council. 

Many Scottish private schools have also their own 
Chaplains. In the case of boarding-schools, or day- 
schools with residential “ houses ” attached, their 
pupils usually attend the ordinary services of some 
neighbouring church. 

A special word must be added as to the four 
Scottish schools (9) erected on the model of the 
great English public schools, and consequently 
possessing some rather un-Scottish features. As 
my former class-fellow, Dr Agnes Mure Mackenzie, 
puts it : ‘ I  Unluckily, to win equal recognition, 
they were forced . , . to be rather more English 
than the English ones ” (10). 

The oldest, Trinity College, Glenalmond, dates 
from as recently as 1847 (11). Since it is a founda- 
tion of the Scottish Episcopal Church, its chapel 
services are strictly in accordance with that special 
tradition. There is always a Chaplain as a full-time 
member of the teaching staff. He takes the Sunday 
services in chapel, preaching about three times a 
term, shares with the Warden the conduct of week- 
day chapel services, celebrates Holy Communion 
every Sunday morning and on occasional weel- 
days. He is responsible for Confirmation classes, 
does a fair amount of Scripture teaching in class, 
teaches other general subjects also, and takes as 
full and wide a part as possible in the school life. 
Since to-day about half the boys at Glenalmond 
are Presbyterians, the Chaplain has to be “wide 
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in his sympathies as well as firm in his own views.” 
In ordinary school dealings he makes no distinction 
between pupils of one denomination and another, 

Fettes College, Edinburgh, has always had a 
majority of Presbyterian “ men,” although, as with 
the other Scottish “ public schools,” the teaching 
staff is largely recruited from Oxford and Cambridge, 
From its foundation until 1939 the Fettesians 
attended morning service in St Stephen’s Parish 
Church, with the exception of Episcopalians, who 
went to Holy Trinity. The Minister of St Stephen’s 
prepared Presbyterian candidates for First Com- 
munion, and generally kept in touch with the school. 
In the evening there was a service, largely Anglican 
in form, in the school chapel. In 1940 the Governors 
decided to sever this old connection with St Stephen’s 
and Holy Trinity. Under the new arrangement 
they annually appoint a Church of Scotland and an 
Episcopalian Visiting Chaplain. Hitherto the former 
has always been the Minister of St Stephen’s, and 
the latter the Provost of St Mary’s Cathedral. The 
Church of Scotland Chaplain preaches twice in 
term in school chapel, at the main Sunday service, 
which is in the evening. The headmaster conducts 
the devotional part of the service, which follows 
the English prayer-book form. After this service 
the Chaplain celebrates Holy Communion in the 
Scottish form, Once a year he conducts a class for 
catechumens, in the headmaster’s study or the 
chapel, Until recently these boys were confirmed 
in St Stephen’s, but since last year this has taken 
place in chapel, the Minister of St Stephen’s or 
some other minister of the Church of Scotland 
officiating. The boys are now being sent round 
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various city churches in groups of thirty to  forty 
each Sunday morning. 

Loretto (Musselburgh) has also its own chapel, 
where service has always been according to the 
Book of Common Prayer of the Church of England. 
There is a celebration every Sunday at  8 A.M., and 
the yearly Confirmation is by the Bishop of Edin- 
burgh. Attendance at ordinary services is com- 
pulsory, even for Presbyterians: most of the boys 
sing in the choir. The Chaplain’s duties approximate 
to those at Glenalmond. 

Merchiston Castle (Edinburgh) is the only one of 
. these four schools (12) which has always maintained 

a substantially Presbyterian tradition. Its Chaplain 
is the Minister at Colinton. He takes three of the 
twelve Sunday services per term, the headmaster 
takes other three, and the remaining six are filled 
up, by the Chaplain, from “ distinguished clerics. in 
the neighbourhood or farther afield.” One each 
term is usually an Episcopalian clergyman. These 
services are held in the school chapel at 10.30 A.M., 
while there is also an evening service (without 
sermon) at 7 P.M., conducted by the head or one 

. of the masters. Occasionally the boys come instead 
to Colinton Parish Church. The Chaplain conducts 
special Confirmation classes for boys in their last 
term: those who are “ C. of E.”. are prepared by 
the Rector of the Episcopal Church at Colinton. 
Practically every boy leaves school a communicant. 
Names (as at Fettes) are sent on to the minister of 
the home parish, unless otherwise requested. In 
order to establish closer contacts, the present Chap- 
lain took a form in History during the early part. 
of the war, and found this helped him greatly in 

. 
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keeping in touch with those boys all through their 
school career. 

It may be added that for many years the Church 
has had its own Ministers’ Daughters’ College (now 
known as Esdaile) in Edinburgh. The General 
Assembly last year approved the project of a similar 
school for sons of the clergy. 

. 
’ 

V. 

It is a natural step from school to university. 
Like Topsy, the latter was not so much founded as 
‘‘ just growed.” Its germ is to be found in guilds 
of masters or. students banded together for mutual 
help and protection. The beginning of the system 
may be found about the end of the twelfth century. 
Paris dates from 1150, Bologna from 1190. At 
Oxford there was a loosely organised stzldium about 
1167 or even earlier, while Cambridge seems to have 
been formed by an emigration from the former in 
1209. 

Although most of the older universities (Paris, 
for example, from Notre Dame) may be said to 
have developed out of cathedral schools, there was, 
to begin with, a certain degree of friction and jealousy 
between the two, the former claiming an intellectual 
freedom which the latter were not always willing to  
concede. Finally the breach was healed, the Church 
obtaining virtual control. 

As we have already seen in our lecture on ‘‘ The 
Continental Chaplain,” Scotland‘s historical circum- 
stances in the Middle Ages were not propitious to 
the early foundation of universities, The country 
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was too unsettled to provide that calm and cloistered 
atmosphere in which the higher scholarship ripens, 
and those who desired it had to go abroad. 

True, in 1263 John Baliol, father of a Scottish 
king, founded the college which still bears his name 
at Oxford, The actual consolidation of the gift, 
and the drawing up of its constitution, were the 
work, after her husband's death, of the Lady Devor- 
gilla of Galloway, who also built Sweetheart Abbey, 
Dumfries, in memory of the man she loved. But 
though Balliol has always preserved a Scottish con- 
nection, it never, until quite modern times, attracted 
so many students from this country as did Paris 
and other Continental universities. England did 
not always provide a very safe asylum for the 
Caledonian undergraduate ! 

It was not before the fifteenth century that our 
first Scottish university arose. This was St Andrews, 
which began as an association of scholars under the 
patronage of Bishop Wardlaw, in 1410, though the 
bull from Pope Benedict XIII. did not arrive from 
Grenoble until February 1414 (13), A century 
later the Hospital of St Leonard's, intended for 
pilgrims to the relics of Scotland's patron saint, was 
converted into a second college, with a principal 
master and four Chaplains, for the support and 
education of twenty poor scholars, while in 1537 
St Mary's was erected by Archbishop Beaton to 
teach " grammar, logic, theology, medicine, canon 
and civil law." 

The University of Glasgow was founded in 1451 
by Bishop Turnbull, who duly obtained a papal 
bull. Two years later King James 11. took under 
his royal protection " the rector, deans of faculty, 

' 

. 
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procurators of nations, regents, masters and scholars ; 
also the writers, stationers, parchment-makers, 
students and beadles; exempting them from all 
tribute, services , taxation, watchings, wardings, and 
all dues imposed, or to be imposed, within the 
kingdom of Scotland ” (14). 

King’s College, Old Aberdeen, was begun by 
Bishop Elphinstone, who obtained the necessary 
papal bull in 1494, though the buildings were not 
finished, nor did actual teaching commence, until 
1500. 

These, then, were our three pre-Reformation 
universities. Each was founded and maintained by 
the Church, the bishop acting as chancellor. All 
of them were closely connected with the universities 
of the Continent, being founded on the model of 
Louvain, Paris, Bologna, rather than of Oxford and 
Cambridge. In  the latter, the colleges gradually 
monopolised the teaching of students, the university 
confining itself to general organisation and the 
regulation of graduation. In the former, the uni- 
versity maintained its supremacy over the colleges, 
as was also the case in Scotland, Only in St Andrews 
did these colleges, for a time, continue so independent 
as to examine for their own degrees. 

“ They were instituted,” writes Dr Mackintosh (15) , 
“ as ,part of the vast systeni of Catholic education 
which radiated from the Pope‘ and Rome, its head 
and centre, and which aimed at embracing the 
whole world within its folds, They were incorpor- 
ated members of this system, so their graduates 
had thk privileges of Continental graduates. Thus 
it was easy for the Scottish students and regents 
t o  go aver Europe and pass from university to 
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university. The licence to teach, a ready command of 
Latin, and a talent for logical disputation, was the 
passport of the Scottish scholar through the uni- 
versities of Europe.” 

At the Reformation sweeping changes inevitably 
took place, Glasgow suffered most of all. Since 
many of its professors adhered to the old religion, 
its small patrimony left little or nothing by way of 
remuneration for their Protestant successors. The 
rich revenues of Govan helped at first to fill the 
gap, the Principal acting in a dual capacity as 
minister of that parish. 

In 1579 St Andrews was reformed by commis- 
sioners from the General Assembly. Among other 
measures, St Mary’s College was now limited in 
function to the study of theology, an arrangement 
which has continued ever since. It may be added 
that, more than three centuries later, the University 
College of Dundee, founded in 1881, was affiliated 
(in 1897) to St Andrews. Aberdeen was reformed by 
Principal Alexander Arbuthnot (1568-1583). 

But the Reformers were not content with these 
measures. By their efforts two new universities 
also came into being. In  1582 a royal charter 
authorised the foundation of the I f  Town’s College ” 
of Edinburgh, and confirmed the rights of its Town 
Council (with the advice of the city ministers) as its 
patrons. 

In 1593 Marischal College, New Aberdeen, was 
created by George Keith, fifth Earl Marischal of 
Scotland. Possibly he felt that King’s College in 
the “ Aulton ” had grown too reactionary in a new 
age. It must be remembered that this was not just 
another college, but a rival uniyersity. Until the 
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union of King’s and Marischal in 1860, the Granite 
City could boast of as many universities as the whole 
of England ! (16). 

The control of the Church still continued. Every 
professor had to be a communicant of the Church 
of Scotland until 1853, when the “ test ” was abolished 
in the case of all professorships except those in the 
Faculty of Divinity. This latter fact led to the 
Free Church, at the Disruption, setting up her own 
theological colleges at Edinburgh (now New College), 
Glasgow (now Trinity College), and Aberdeen (now 
Christ’s College), At the Union. of 1929 these 
became integral parts of the universities, by union 
with their Divinity Faculties. 

VI. 

The University Chaplain, in Scotland, is a very 
recent phenomenon. The Church, through its 
Presbyteries, as well as through the professors in 
the Divinity Faculties and Church Colleges (the 
lineal descendants of the “ teachers ” of The Form 
of Chwch-Government) has always exercised super- 
vision over its theological students at every stage 
of their studies. But it has not found it easy or 
possible to do the same in the case of the other 
Faculties, at any rate in recent times. In earlier 
years, when all students were residential, living in 
the colleges or at least within “ university bounds,” 
the task was simpler than it is to-day, when much 
larger numbers are scattered over whole cities and ‘ 

their surrounding countrysides. 
Each clf the tbree pre-Reformation universities 
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has its own college chapel, which students, if 
Protestants, are expected, though not obliged, to  
attend every Sunday morning in term-time. Edin- 
burgh has no chapel, but similar services are held, 
though at longer intervals, within St Giles'. There 
are also morning prayers each day at St Andrews, 
Glasgow, and Aberdeen. 

It is being increasingly felt by those in authority 
that the appointment of a Chaplain, whose services 
are not necessarily confined to students belonging 
to the Church of Scotland, will do much to influence 
them religiously. 

So far two such appointments have been made, 
at Glasgow and Aberdeen. In  the former (17), the 
present university chapel was dedicated in 1929 as 
a memorial to members of the university who fell 
in the first World War. Shortly afterwards the post 
of University Chaplain was created, and the Rev. 
Archibald C. Craig, M.C., D.D. , was appointed, 
being succeeded in 1939 by the present Chaplain, 
the Rev. J. Fraser M'Luskey, M.C., B.D. The 
normal arrangement is that the Chaplain is appointed 
for a period of five years, frequent change being 
thought to suit the nature of the work. 

That work falls into two categories, one easily 
defined, the other not. Under the former group 
come certain duties in connection with the chapel. 
The Chaplain conducts daily service there each 
weekday in term. from 9.50 to 10 o'clock. He is 
also responsible for the conduct of the Sunday 
morning service, preaching himself normally once in 

. the month, and at other times taking the devotional 
part of the service for the guest-preachers. Before 
each graduation a, service for graduands is held in 
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chapel. From time to time the Chaplain also marries 
graduates there, though those concerned are per- 
fectly free to invite another minister to perform the 
ceremony, should they so desire. Sick visitation is 
also carried out, the Chaplain having an arrange- 
ment with the Glasgow hospitals whereby he is 
notified of such student patients by the Chaplains 
of those hospitals, to whose work we shall refer in 
our next and closing lecture. 

The Chaplain is available in the vestry after 
morning prayers, between 9 and 11 A.M., to meet 
students who may then’ desire to see him. 

A good part of his work naturally falls into the 
second category-the not so easily definable. He 
tries to make contact with the life of the university 
at as many points as possible. This, in a non- 
residential university of the size and dispersion of 
Glasgow, is no light or easy task. The College Club 
provides a meeting-place with other members of 
the staff, and the Men’s and Women’s Unions for 
the student body ; but the fostering of a real com- 
munity life is difficult. A good deal of Mr M‘Luskey’s 
time is given to such bodies as the University Settle- 
ment, the International Club, and the Athletic 
Association, as well as the Student Christian Move- 
ment and Inter-’Varsity Fellowship groups in the 
university. Having served with distinction as an 
Army “padre ” in the recent war, he must find 
himself at home as Chaplain to the university’s 
Senior Training Corps, Air Squadron, and Naval 
Division. 

‘‘ I would sum it all up,” he says, ‘ I  by saying 
that I understand myself to be the University 
Padre-more or less in the Army sense, And I 
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often feel what an impossible task it is; with this 
huge and scattered constituency. Yet there is 
great encouragement and great opportunity in the 
work, and a much greater degree of continuity than 
one would imagine, I should not omit one of the 
most useful things a Chaplain can do, and that is 
to entertain overseas students and others from a 
distance in his own home. There is so much one 
could and should do, that any Chaplain will feel 
often that he is only scratching the surface-but 
that feeling, I know, is not. confined to University 
Chaplains ! ” 

The.other university to take steps in this direction 
is Aberdeen (18). In  1945 Mrs Jessie Webster 
presented to the University Court a sum of E16,000, 
the income from which is to provide a University 
Chaplain I‘  whose duties shall include pastoral work 
among students of both sexes.” He “ should also 
take part generally in the religious life and work of 
the University.” “ My object,” adds the Deed of 
Gift, in making this grant to the University Court 
for the foundation of a Chaplaincy is mainly to 
ensure that the religious welfare of students who 
may be strangers to Aberdeen and, while attending 
the University there, are away from home influence, 
may so far as possible be safeguarded. . . , I sug- 
gest that the position of Chaplain be held for a 
limited period only.” The University Court has 
recently made a first appointment for this position. 

Enough has surely been said here to indicate 
the rich possibilities of a new type of specialised 
ministry. It is for the young, and so will be best 
done by those who are either young themselves or 
who at least‘ understand and sympathise with the 



The Educational Cha9laifi. 163 

adventurous spirit , the idealism and the sociability 
of the rising generation : those who, without under- 
rating the special problems of the present age, also 
believe that the Gospel of the Young Man of Nazareth, 
which attracted so many of His contemporaries to  
leave all and follow Him, has still its ancient power 
to  capture the imagination and win the loyalty of 
youth to-day. 

NOTES ON LECTURE VI. 

[I have found of the greatest assistance The History of Wekteia 
Edztcation, by William Boyd, M.A., B.Sc., D.Phil., F.E.I.S., 
Lecturer on Education in the University of Glasgow. The refer- 
ences which follow are t o  the 3rd edition. 

Frequent reference has also been made t o  The History of: 
Civilisation in Scotland, by John Mackintosh, LL.D. : vol. i.. 
pp. 261-266 and 638-641 ; vol. ii. pp. 449-474; vol. Si. 
pp. 397-420: vol. iv. pp. 341-348. 

Very helpful is Youth in the New Order: A Survey of Christian 
Education in Scotland, being the Baird Lecture for 1942, by the 
Rev. W. M. Wightrnan, D.D., Director of Religious Education to 
the Church of Scotland Youth Committee, whose helpful advice 
in the preparation of this lecture I also gratefully acknowledge.] 

. 

(1) Scotlafid (in the “World To-day ” series of the 
Oxford Press), pp. 61-62. i .  

(2) 09. cit., pp. 92 et seq. 
(3) St  Andrews, Dunkeld, Muthill, Ellon, Abernethy, 

Kirkcudbright, Linlithgow, Perth, Stirling, Ayr; Rox- 
burgh, DunbIane, Dundee, Lanark, Berwick, Kelso, 
Glasgow, Aberdeen. 0 
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(4) '' Of necessitie we judge it that everie several1 
Churche have a Schoolmaister appointed. Suche a one 
as is able at least to teache Grammer and the Latine 
toung, yf the Toun be of any reputation. Yf it be 
Upaland, whaire the people convene to doctrine bot 
once in the weeke, then must eathir the Reidor or the 
Minister thair appointed take cayre over the children 
and youth of the parische, to instruct them in their 
first rudiments, and especiallie in the Catechisme, as 
we have it now translated in the Booke of our Common 
Ordour, callit the Ordour of Geneva. And farther, we 
think it expedient, that in everie notable toun, and 
especiallie in the toun of the Superintendent, there be 
erected a Colledge, in whiche the Artes, at least Logick 
and Rethorick, togidder with the Toungis, be read by 
sufficient Masiteris, for whome honest stipendis must be 
appointed: as also provision for those that be poorer, 
and be nocht able by them selfis, nor by thair freindis, 
to be sustened a t  letteris, especiallie suche as come 
frome Landwart. Last, The Great Schollis callit Univer- 
siteis shall, be repleanischit with those that be apt to 
learnyng : for this must be cair€ullie provideit, that no 
fader, of what estait or conditioun that ever he be, use 
his children at  his awin fantasie, especiallie in thair 
youth-head: but all must be compelled t o  bring up 
thair children in learnyng and virtue. The riche and 
potent may not be permitted to suffer thair children to 
spend thair youth in vain idilnes, as heirtofore thei have. 
done. But thei must be exhorted, and by the censure 
of the Churche compelled to dedicit thair sones, by 
gode exercise, to the proffit of the Churche and to the 
Commounwealth : and that thei must do of thair awen 
expensses, becaus thei are able. The children of the 
poore must be supported and sustenit on the charge 
of the Churche, till tryell be tackin whethir the spirit 
of docilitie be fund in them or not. Yf thei be found 
apt to  letteris and learnyng, then may thei not (we 
meane, neathir the sonis of the riche nor yit the sonis 
of the poore) be permittit to reject learnyng, but must be 
chargeit to Gontinew thair studie, sa that the Common- 
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wealth may have some confort by them.”-The Works 
of John I(1zox, vol. ii. p. 209. 

(5) See article (‘ Education ” in Handbook of Ch~rch  
Defelzce, by Sir Christopher N. Johnston (Lord Sands), 
But the Church, of course, included the heritors, who 
were called upon to provide a school (and, later, a 
schoolhouse), with a “ minimum stipend I’ for its 
dominie, eked out by fees in money or kind from his 
pupils. 

(6)  Op. cif . ,  pp. 116-117. 
(7) Ibid., pp. 127-128. 
(8) My former class-fellow, the Rev. James Smith, 

M.A., Ph.D., to whom I owe the information given here. 
It may be added that Edinburgh is the only area where 
the term ( (  Supervisor ” is retained : and even here, as 
has been seen, his position is not that of supervisor ” 
in the normal sense, but rather of helpful co-operator. 

(9) The uninitiated should note that in Scottish (as 
in American) usage a public school ” is (logically) what 
used to be called a “board school”-one under the 
management of a Town or County Council. 

(10) Scotland in Modern Times, 1720-1939, p. 195. 
(11) For my information as to these chaplaincies I 

am indebted to the Warden of Trinity College, Glen- 
almond (Mr Christopher P. C. Smith, M.A.); to  the 
Rev. J. B. Logan, B.D., S.T.M., my successor in St 
Stephen’s, Edinburgh ; to the Rev. B. C. Snell, Chaplain 
to  Loretto ; and to the Rev. W. M. Laing, M.A., minister 
at Colinton. 

(12) It is curious that Mr Ian Finlay, in his Scotland 
(p. 62), has omitted Merchistoli altogether. 

(13) Scoticlzrolzico~z, vol. ii. p. 445. 
(14) Orig. Parocli. Scot., vol. i. P. 9. 
(15) Op.  cit., vol. i, p. 541. 
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(16) The county (as distinct from the city) of Aberdeen 
could indeed, for a brief moment, claim three univer- 
sities, since in 1592 a college was founded at Fraser- 
burgh by Sir Alexander Fraser of Philorth. Though 
sanctioned by Parliament and the General Assembly it 
did not succeed. 

(17) The following information about Glasgow I owe 
to the present Chaplain, the Rev. J. Fraser M'Luskey, 
M.C., B.D. 

(18) This information I similarly owe to the Rev. 
Professor G. D. Henderson, D.D., D.Litt., Aberdeen. 

' 


